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1a  D E M O N S T R AT I N G  K N O W L E D G E  O F  C O N T E N T  A N D  P E D A G O G Y

U N S A T I S F A C T O R Y

        
         

      
        

       
         

    

 
 relationships when planning.

 
 for the discipline.

 

 
 book has decimals in the same unit as fractions.”

 
 

B A S I C

 
 
 
 
  
  
 

 
 is rudimentary.

 
 relationships is inaccurate or incomplete.

 
 instructional strategies, and some are not  
 suitable to the content.

 The teacher plans lessons on area and perimeter  
 

 concepts together.
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DOMAIN 1
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P R O F I C I E N T

The teacher displays solid knowledge of the important 
concepts in the discipline and how these relate to one 
another. The teacher demonstrates accurate under-
standing of prerequisite relationships among topics. 
The teacher’s plans and practice reflect familiarity 
with a wide range of effective pedagogical approaches 
in the subject.

 
 discipline and their relationships to one another.

 
 content.

 
 accurately and provides feedback that furthers  
 their learning.

 
 are entirely suitable to the content.

 
 

 largest area for a given perimeter.
 

 
 them practice that skill before introducing the  

 
 having students simulate a court trial.

D I S T I N G U I S H E D

The teacher displays extensive knowledge of the  
important concepts in the discipline and how these  
relate both to one another and to other disciplines. The 
teacher demonstrates understanding of prerequisite 
relationships among topics and concepts and under-
stands the link to necessary cognitive structures that 
ensure student understanding. The teacher’s plans 
and practice reflect familiarity with a wide range of  
effective pedagogical approaches in the discipline and 
the ability to anticipate student misconceptions.

 
 content relationships.

 
 possible student misconceptions and how they  
 can be addressed.

 
 in content-related pedagogy.

 
 

 same period.
 

 

John Langley
Rectangle

John Langley
Rectangle



14

1b  D E M O N S T R AT I N G  K N O W L E D G E  O F  S T U D E N T S

U N S A T I S F A C T O R Y

The teacher displays minimal understanding of how 
students learn—and little knowledge of their varied 
approaches to learning, knowledge and skills, special 
needs, and interests and cultural heritages—and does 
not indicate that such knowledge is valuable.

 
 development characteristics and has unrealistic  
 expectations for students.

 
 levels among students in the class.

 
 cultural heritages.

 
 students’ medical or learning disabilities.

 

 
 writing assignment she gives the rest of the class.

 
 

 represented among his students.

B A S I C

The teacher displays generally accurate knowledge 
of how students learn and of their varied approaches 
to learning, knowledge and skills, special needs, and 
interests and cultural heritages, yet may apply this 
knowledge not to individual students but to the class 
as a whole.

 
 not seek to integrate it into lesson planning.

 
 in the class but tends to teach to the “whole  
 group.”

 
 different interests and cultural backgrounds but  
 rarely draws on their contributions or differentiates  
 materials to accommodate those differences.

 
 learning disabilities with some students but  
 does not seek to understand the implications of  
 that knowledge.

 
 assignment for the entire class in spite of the  

 
 some students.

 
 incorporated perspectives from the three  
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P R O F I C I E N T

The teacher understands the active nature of  
student learning and attains information about levels 
of development for groups of students. The teacher 
also purposefully acquires knowledge from several 
sources about groups of students’ varied approaches 
to learning, knowledge and skills, special needs, and 
interests and cultural heritages.

 
 levels of cognitive development.

 
 groups in the class.

 
 interests of students in the class.

 
 “low” groups of students within the class.

 
 cultural heritages and incorporates this knowledge  
 in lesson planning.

 
 represented by students in the class.

 
 levels of cognitive development.

 
 

 of students in the class.
 

 

 
 the Garden Club; she plans to have them discuss  

 
 

 in December.
 

 
 social studies unit on South America.

D I S T I N G U I S H E D

The teacher understands the active nature of stu-
dent learning and acquires information about levels 
of development for individual students. The teacher 
also systematically acquires knowledge from several 
sources about individual students’ varied approaches 
to learning, knowledge and skills, special needs, and 
interests and cultural heritages.

 
 students’ skill levels and designs instruction  
 accordingly.

 
 students about their cultural heritages.

 
 student records and incorporates medical and/or  
 learning needs into lesson plans.

 
 

 
 

 best meets his or her individual approach to learning.
 

 their individual reading levels and make  
 independent reading choices that will be  

 
 

 
 materials for several students with learning  
 disabilities.
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1c  S E T T I N G  I N S T R U C T I O N A L  O U T C O M E S

U N S A T I S F A C T O R Y

The outcomes represent low expectations for students 
and lack of rigor, and not all of these outcomes reflect 
important learning in the discipline. They are stated as 
student activities, rather than as outcomes for learn-
ing. Outcomes reflect only one type of learning and 
only one discipline or strand and are suitable for only 
some students.

 
 the discipline.

 
 the class.

 
 make a poster illustrating a poem.

 
 based on demonstrating factual knowledge.

 
 

 
 of battles.

 
 

 
 

 of the text.

B A S I C

Outcomes represent moderately high expectations 
and rigor. Some reflect important learning in the dis-
cipline and consist of a combination of outcomes and 
activities. Outcomes reflect several types of learning, 
but the teacher has made no effort at coordination  
or integration. Outcomes, based on global assess-
ments of student learning, are suitable for most of the 
students in the class.

 
 expectations and rigor.

 
 discipline.

 
 relationship between addition and multiplication  

 
 

 
 students are struggling.

 
 based on narrative.
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P R O F I C I E N T

Most outcomes represent rigorous and important 
learning in the discipline and are clear, are written in 
the form of student learning, and suggest viable meth-
ods of assessment. Outcomes reflect several different 
types of learning and opportunities for coordination, 
and they are differentiated, in whatever way is needed, 
for different groups of students.

 
 will learn rather than do.

 
 knowledge, conceptual understanding, reasoning,  
 social interaction, management, and communication.

 
 suitable to groups of students in the class.

 
 

 
 

 

 
 

 the text.

D I S T I N G U I S H E D

All outcomes represent high-level learning in the disci-
pline. They are clear, are written in the form of student 
learning, and permit viable methods of assessment. 
Outcomes reflect several different types of learning 
and, where appropriate, represent both coordination 
and integration. Outcomes are differentiated, in what-
ever way is needed, for individual students.

 
 frameworks or blueprints to ensure accurate  
 sequencing.

 
 future learning.

 
 individual students to take educational risks.

 
 

 challenge verbs to help them strive to meet the  

 
 

 working on.
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1d  D E M O N S T R AT I N G  K N O W L E D G E  O F  R E S O U R C E S

U N S A T I S F A C T O R Y

The teacher is unaware of resources to assist student 
learning beyond materials provided by the school or 
district, nor is the teacher aware of resources for ex-
panding one’s own professional skill.

 
 even when more variety would assist some students.

 
 to expand her own skill.

 
 needs, he does not inquire about possible resources.

 

 

 
 

 the environment.” 
 

B A S I C

The teacher displays some awareness of resources 
beyond those provided by the school or district for 
classroom use and for extending one’s professional 
skill but does not seek to expand this knowledge.

 
 library but does not search beyond the school  
 for resources.

 
 workshops offered by the school but does not  
 pursue other professional development.

 
 students that are available through the school  
 but does not pursue any other avenues.

 
 

 

 
 

 
 

 contacts the school nurse to visit his classroom.
 

 
 represent numbers.
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P R O F I C I E N T

The teacher displays awareness of resources beyond 
those provided by the school or district, including those 
on the Internet, for classroom use and for extending 
one’s professional skill, and seeks out such resources.

 
 field experiences.

 
 professional learning groups and organizations.

 
 classroom for students to draw on.

 
 

 
 students can participate in the discussion of  
 important concepts.

 
 expand her knowledge of great American writers.

 
 and informational reading materials.

 
 

 transition to high school.

D I S T I N G U I S H E D

The teacher’s knowledge of resources for classroom 
use and for extending one’s professional skill is exten-
sive, including those available through the school or 
district, in the community, through professional orga-
nizations and universities, and on the Internet.

 
 with colleges and universities that support  
 student learning.

 
 student reference.

 
 discipline knowledge.

 
 resources outside the classroom.

 
 textbook; his students will critique it and write their  
 own material for social studies.

 
 Chemical learning more about current research so  
 that she can expand her knowledge base for  

 
 Consumer Science class with local businesses; the  

 
 understand how their classroom skills might be  
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1e  D E S I G N I N G  C O H E R E N T  I N S T R U C T I O N

U N S A T I S F A C T O R Y

Learning activities are poorly aligned with the in-
structional outcomes, do not follow an organized 
progression, are not designed to engage students in 
active intellectual activity, and have unrealistic time 
allocations. Instructional groups are not suitable to 
the activities and offer no variety.

 
 aligned to the instructional goals.

 
 instructional outcomes.

 
 are unrealistic in their expectations.

 
 

 in a worksheet.
 

 the sole resource for a unit on communism.
 
 

 
 are sitting.

 
 

B A S I C

Some of the learning activities and materials are 
aligned with the instructional outcomes and represent 
moderate cognitive challenge, but with no differen-
tiation for different students. Instructional groups 
partially support the activities, with some variety. The 
lesson or unit has a recognizable structure; but the 
progression of activities is uneven, with only some rea-
sonable time allocations.

 
 limited variety.

 
 partially support objectives.

 
 about time expectations.

 
 

 she taught.
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P R O F I C I E N T

Most of the learning activities are aligned with the 
instructional outcomes and follow an organized pro-
gression suitable to groups of students. The learning 
activities have reasonable time allocations; they rep-
resent significant cognitive challenge, with some 
differentiation for different groups of students and var-
ied use of instructional groups.

 
 outcomes.

 
 thinking.

 
 challenging materials and resources.

 
 thoughtfully to maximize learning and build on  
 students’ strengths.

 
 with reasonable time allocations.

 
 

 some of the activities to increase the challenge level.
 
 

 of exploration.
 
 

 
 

 
 concepts for that level.

D I S T I N G U I S H E D

The sequence of learning activities follows a coher-
ent sequence, is aligned to instructional goals, and 
is designed to engage students in high-level cogni-
tive activity. These are appropriately differentiated for 
individual learners. Instructional groups are varied ap-
propriately, with some opportunity for student choice.

 
 disciplines.

 
 challenging resources that are differentiated for  
 students in the class.

 
 needs.

 
 challenging activities in a menu; the students  
 choose those that suit their approach to learning.

 
 
 

 can make the best selections.
 

 students will reflect on their participation and  
 make suggestions.

 
 taught in the last few lessons; the teacher plans  
 for his students to link the current lesson outcomes  

 
 

 Standards in tenth grade into a coherent curriculum.
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1f  D E S I G N I N G  S T U D E N T  A S S E S S M E N T S

U N S A T I S F A C T O R Y

Assessment procedures are not congruent with 
instructional outcomes and lack criteria by which stu-
dent performance will be assessed. The teacher has 
no plan to incorporate formative assessment in the 
lesson or unit.

 
 outcomes.

 
 

 

 
 formative assessment and the test I give at the end  
 of the unit?”

 

B A S I C

Assessment procedures are partially congruent 
with instructional outcomes. Assessment criteria 
and standards have been developed, but they are 
not clear. The teacher’s approach to using formative  
assessment is rudimentary, including only some of 
the instructional outcomes.

 
 addressed in the planned assessments.

 
 but they are not fully developed.

 
 plans for the whole class, not individual students.

 
 students to understand geopolitical relationships;  

 

 
 

 a clear process for accomplishing that goal.
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P R O F I C I E N T

All the instructional outcomes may be assessed by the 
proposed assessment plan; assessment methodolo-
gies may have been adapted for groups of students. 
Assessment criteria and standards are clear. The 
te cher has a well-developed strategy for using for-

tive assessment and has designed particular 
approaches to be used.

 
 assessment.

 
 are necessary for some students.

 
 during instruction.

 
 on formative assessment data.

 
 

 he plans to provide them with experiences  
 developing persuasive writing as preparation.

 
 her research assessment; she has drawn on  
 multiple sources to be sure the levels of expectation  

 
 distribute to his students at the end of class; using  

 

 
 

 
 while she works with six other students to reinforce  

D I S T I N G U I S H E D

All the instructional outcomes may be assessed by 
the proposed assessment plan, with clear criteria 
for assessing student work. The plan contains evi-
dence of student contribution to its development. 
Assessment methodologies have been adapted 
for individual students as the need has arisen. The 
approach to using formative assessment is well de-
signed and includes student as well as teacher use 
of the assessment information.

 
 choice.

 
 for their own work.

 
 with real-world application as appropriate.

 
 specified learning objectives.

 
 information from formative assessments and  
 provide input.

 
 have his class research and write to the principal  
 on an issue that is important to the students: the  
 use of cell phones in class.

 
 

 

 
 

 the students know that their rating will indicate  

 
 
 

 during workshop time.
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2a  

U N S A T I S F A C T O R Y

Patterns of classroom interactions, both between 
teacher and students and among students, are most-
ly negative, inappropriate, or insensitive to students’ 
ages, cultural backgrounds, and developmental levels. 
Student interactions are characterized by sarcasm, 
put-downs, or conflict. The teacher does not deal with 
disrespectful behavior.

 
 insensitive to students’ ages, cultural  
 backgrounds, and developmental levels. 

 
 discomfort, or insecurity.

 
 about, individual students.

 
 among students.

 

 
 teacher does not respond.

 
 students are talking; the teacher does not correct  
 them. 

B A S I C

Patterns of classroom interactions, both between 
teacher and students and among students, are 
generally appropriate but may reflect occasional  
inconsistencies, favoritism, and disregard for students’ 
ages, cultures, and developmental levels. Students 
rarely demonstrate disrespect for one another. The 
teacher attempts to respond to disrespectful behavior, 
with uneven results. The net result of the interactions 
is neutral, conveying neither warmth nor conflict.

 
 students, or among students, is uneven, with  
 occasional disrespect or insensitivity.

 
 behavior among students, with uneven results.

 
 individual students, but student reactions  
 indicate that these attempts are not entirely  
 successful.

 
 

 are talking. 
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P R O F I C I E N T

Teacher-student interactions are friendly and demon-
strate general caring and respect. Such interactions are 
appropriate to the ages, cultures, and developmental 
levels of the students. Interactions among students are 
generally polite and respectful, and students exhibit re-
spect for the teacher. The teacher responds successfully 
to disrespectful behavior among students. The net result 
of the interactions is polite, respectful, and business-
like, though students may be somewhat cautious about 
taking intellectual risks.

 
 students is uniformly respectful.

 
 disrespectful behavior among students.

 
 somewhat hesitant to offer their ideas in front of  
 classmates.

 
 individual students.

 
 the class or during the lesson.

 
 

 a desk.

 
 before beginning to talk.

 
 presentation to the class.

 
 each other.

 

 

D I S T I N G U I S H E D

Classroom interactions between teacher and stu-
dents and among students are highly respectful, 
reflecting genuine warmth, caring, and sensitivity to 
students as individuals. Students exhibit respect for 
the teacher and contribute to high levels of civility 
among all members of the class. The net result is an 
environment where all students feel valued and are 
comfortable taking intellectual risks.

 
 about individual students’ lives beyond the class  
 and school.

 
 one another.

 
 or ridicule from either the teacher or other students.

 
 efforts.

 
 game last weekend (or extracurricular activities  
 or hobbies).

 
 while the teacher or another student is speaking.

 

 

 
 mean ________ ?” and the classmate reflects and  
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2b  E S TA B L I S H I N G  A  C U LT U R E  F O R  L E A R N I N G

U N S A T I S F A C T O R Y

The classroom culture is characterized by a lack of 
teacher or student commitment to learning, and/or 
little or no investment of student energy in the task 
at hand. Hard work and the precise use of language 
are not expected or valued. Medium to low expec-
tations for student achievement are the norm, with 
high expectations for learning reserved for only one 
or two students.

 
 purpose for the work, or that the reasons for doing  
 it are due to external factors.

 
 that the work is too challenging for them.

 
 does not correct them.

 
 

 
 this easier problem?”

 

 
 teacher does not respond.

B A S I C

The classroom culture is characterized by little 
commitment to learning by the teacher or students. 
The teacher appears to be only “going through the 
motions,” and students indicate that they are in-
terested in the completion of a task rather than the 
quality of the work. The teacher conveys that stu-
dent success is the result of natural ability rather 
than hard work, and refers only in passing to the pre-
cise use of language. High expectations for learning 
are reserved for those students thought to have a 
natural aptitude for the subject.

 
 neither indicating a high level of commitment  
 nor ascribing the need to do the work to external  
 forces.

 
 some students. 

 
 complete the work on their own; many students  
 indicate that they are looking for an “easy path.”

 
 complete the task at hand.

 
 students use precise language.

 
 do this.”

 
 

 
 struggling.

 
 assignment is given or after entering the room.
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P R O F I C I E N T

The classroom culture is a place where learning is 
valued by all; high expectations for both learning and 
hard work are the norm for most students. Students 
understand their role as learners and consistently  
expend effort to learn. Classroom interactions support 
learning, hard work, and the precise use of language.

 
 content and the conviction that with hard work all  
 students can master the material.

 
 students’ abilities.

 
 of student effort. 

 
 high quality.

 
 students.

 
 

 

 

 
 

 accepts it without complaint.
 

 assignment is given or after entering the room.

D I S T I N G U I S H E D

The classroom culture is a cognitively busy place, 
characterized by a shared belief in the importance 
of learning. The teacher conveys high expectations 
for learning for all students and insists on hard 
work; students assume responsibility for high qual-
ity by initiating improvements, making revisions, 
adding detail, and/or assisting peers in their precise 
use of language.

 
 subject.

 
 accompanies a deep understanding of complex  
 content.

 
 comments a desire to understand the content.

 
 understanding the content.

 
 of their work.

 
 language.

 

 

 
 

 
 redo a piece of work since she now sees how it  
 could be strengthened.
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2c  M A N A G I N G  C L A S S R O O M  P R O C E D U R E S

U N S A T I S F A C T O R Y

Much instructional time is lost due to inefficient 
classroom routines and procedures. There is little or 
no evidence of the teacher’s managing instructional 
groups and transitions and/or handling of materials 
and supplies effectively. There is little evidence that 
students know or follow established routines.

 
 productively engaged. 

 
 instructional time.

 
 procedures for distributing and collecting materials.

 
 because of unclear procedures.

 
 

 
 sharpening pencils.

 
 consumes much time and students are not working  

B A S I C

Some instructional time is lost due to partially effec-
tive classroom routines and procedures. The teacher’s 
management of instructional groups and transitions, 
or handling of materials and supplies, or both, are 
inconsistent, leading to some disruption of learning. 
With regular guidance and prompting, students follow 
established routines.

 
 are only partially engaged. 

 
 established, but their operation is not smooth.

 
 distribution and collection of materials, but  
 students are confused about how to carry them out.

 
 off task.

 
 

 accomplished.
 

 are being distributed or collected.

 
 

 attendance form.
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DOMAIN 2
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P R O F I C I E N T

There is little loss of instructional time due to effec-
tive classroom routines and procedures. The teacher’s 
management of instructional groups and transitions, 
or handling of materials and supplies, or both, are 
consistently successful. With minimal guidance and 
prompting, students follow established classroom 
routines.

 
 group or independent work.

 
 activities are smooth.

 
 materials and supplies work efficiently.

 
 

 
 group activities.

 
 takes attendance.

 
 

 their desks.
 

 such as raising a hand or dimming the lights.
 

 for the table.
 

 indicating where materials should be stored.

D I S T I N G U I S H E D

Instructional time is maximized due to efficient 
and seamless classroom routines and procedures. 
Students take initiative in the management of instruc-
tional groups and transitions, and/or the handling of 
materials and supplies. Routines are well understood 
and may be initiated by students.

 
 ensure that their time is used productively.

 
 collecting materials efficiently. 

 
 other routines are accomplished smoothly.

 
 

 

 
 should be at following a transition.

 
 class on the attendance board.
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2d  

U N S A T I S F A C T O R Y

There appear to be no established standards of con-
duct, or students challenge them. There is little or no 
teacher monitoring of student behavior, and response 
to students’ misbehavior is repressive or disrespectful 
of student dignity.

 
 standards of conduct evident.

 
 apparent teacher awareness or with an  
 ineffective response.

 

 

 
 chaos.

 

B A S I C

Standards of conduct appear to have been estab-
lished, but their implementation is inconsistent. The 
teacher tries, with uneven results, to monitor student 
behavior and respond to student misbehavior.

 
 classroom, referring to classroom rules, but with  
 uneven success. 

 
 behavior, but with no apparent system.

 
 inconsistent: sometimes harsh, other times lenient.

 
 nor the students refer to them.

 
 seats; some ignore her.
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P R O F I C I E N T

Student behavior is generally appropriate. The teach-
er monitors student behavior against established 
standards of conduct. Teacher response to student 
misbehavior is consistent, proportionate, and respect-
ful to students and is effective.

 
 established and implemented successfully.

 
 is effective.

 
 correct their behavior.

 

 
 student stops talking to his neighbor.

D I S T I N G U I S H E D

Student behavior is entirely appropriate. Students 
take an active role in monitoring their own behavior 
and/or that of other students against standards of 
conduct. Teacher monitoring of student behavior is 
subtle and preventive. The teacher’s response to stu-
dent misbehavior is sensitive to individual student 
needs and respects students’ dignity.

 
 any student misbehavior is very minor and 
 swiftly handled.

 
 student behavior. 

 
 at appropriate moments to ensure compliance  
 with standards of conduct.

 
 classroom rules.

 
 among themselves and without a word moves  
 nearer to them; the talking stops.

 
 misbehavior.

 
 about chewing gum.
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3a  C O M M U N I C AT I N G  W I T H  S T U D E N T S

U N S A T I S F A C T O R Y

The instructional purpose of the lesson is unclear 
to students, and the directions and procedures are 
confusing. The teacher’s explanation of the content 
contains major errors and does not include any expla-
nation of strategies students might use. The teacher’s 
spoken or written language contains errors of gram-
mar or syntax. The teacher’s academic vocabulary is 
inappropriate, vague, or used incorrectly, leaving stu-
dents confused.

 
 convey to students what they will be learning.

 
 questions that they don’t understand the content  
 being presented.

 
 affect students’ understanding of the lesson.

 
 they are confused about the learning task.

 
 vocabulary or usage or imprecise use of academic  
 language.

 
 age or culture of the students.

 
 doing?” but the teacher ignores the question.

 
 have the same numerator.

 

 
 themselves in an effort to follow the lesson.

 
 their meanings. 

B A S I C

The teacher’s attempt to explain the instructional 
purpose has only limited success, and/or directions 
and procedures must be clarified after initial student 
confusion. The teacher’s explanation of the content 
may contain minor errors; some portions are clear, 
others difficult to follow. The teacher’s explanation 
does not invite students to engage intellectually or to 
understand strategies they might use when working 
independently. The teacher’s spoken language is cor-
rect but uses vocabulary that is either limited or not 
fully appropriate to the students’ ages or backgrounds. 
The teacher rarely takes opportunities to explain aca-
demic vocabulary.

 
 explanation about what the students will be learning.

 
 of a monologue, with minimal participation or  
 intellectual engagement by students.

 
 may make minor ones.

 
 procedural, with no indication of how students  
 can think strategically.

 
 students can complete it.

 
 but unimaginative.

 
 vocabulary, it is only partially successful.

 
 juvenile, for students.

 

 

 
 complete a task.

 

 
 the explanation.

 
 explanation of content.
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P R O F I C I E N T

The instructional purpose of the lesson is clearly com-
municated to students, including where it is situated 
within broader learning; directions and procedures are 
explained clearly and may be modeled. The teacher’s 
explanation of content is scaffolded, clear, and ac-
curate and connects with students’ knowledge and 
experience. During the explanation of content, the 
teacher focuses, as appropriate, on strategies students 
can use when working independently and invites stu-
dent intellectual engagement. The teacher’s spoken 
and written language is clear and correct and is suit-
able to students’ ages and interests. The teacher’s use 
of academic vocabulary is precise and serves to extend 
student understanding.

 
 the lesson, what the students will be learning.

 
 invites student participation and thinking.

 
 might use, inviting students to interpret them in  
 the context of what they’re learning. 

 
 that they understand what they are to do.

 
 be followed in the task.

 
 and entirely suited to the lesson, including, where  
 appropriate, explanations of academic vocabulary.

 
 students’ ages and levels of development.

 
 

 
 

 example of that?”
 

 task directions so that students can refer to it  

 
 

 
 whether the same approach would work.”

 
 students to think about the temperature in a closed  

 
 hose that has been sitting in the sun.

 

D I S T I N G U I S H E D

The teacher links the instructional purpose of the 
lesson to the larger curriculum; the directions and 
procedures are clear and anticipate possible stu-
dent misunderstanding. The teacher’s explanation of 
content is thorough and clear, developing conceptual 
understanding through clear scaffolding and con-
necting with students’ interests. Students contribute 
to extending the content by explaining concepts to 
their classmates and suggesting strategies that might 
be used. The teacher’s spoken and written language 
is expressive, and the teacher finds opportunities to 
extend students’ vocabularies, both within the disci-
pline and for more general use. Students contribute to 
the correct use of academic vocabulary.

 
 are learning and where it fits into the larger  
 curriculum context.

 
 imaginatively, using metaphors and analogies to  
 bring content to life.

 
 misunderstanding.

 
 content to their classmates.

 
 in approaching a challenge or analysis.

 
 vocabulary lessons where appropriate, both for  
 general vocabulary and for the discipline.

 

 
 other students.

 

 
 

 historical period from the point of view of the  

 
 idea to us?”

 
 about analogies?”

 
 civil rights movement to remind students that the  

in inequality means “not” and that the 
un

 
 the triangle is called the hypotenuse.”
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3b  

U N S A T I S F A C T O R Y

The teacher’s questions are of low cognitive chal-
lenge, with single correct responses, and are asked 
in rapid succession. Interaction between the teacher 
and students is predominantly recitation style, with 
the teacher mediating all questions and answers; the 
teacher accepts all contributions without asking stu-
dents to explain their reasoning. Only a few students 
participate in the discussion.

 
 single correct answer.

 
 students; students are not invited to speak directly  
 to one another.

 
 thinking.

 

 

 
 hands up.

 

B A S I C

The teacher’s questions lead students through a single 
path of inquiry, with answers seemingly determined in 
advance. Alternatively, the teacher attempts to ask 
some questions designed to engage students in think-
ing, but only a few students are involved. The teacher 
attempts to engage all students in the discussion, to 
encourage them to respond to one another, and to ex-
plain their thinking, with uneven results

 
 promote student thinking, but many have a single  
 correct answer, and the teacher calls on students  
 quickly.

 
 one another’s ideas, but few students respond.

 
 small number actually participate in the discussion. 

 
 reasoning, but only some students attempt to do so.

 
 

 Representatives are there?”
 

 The usual three students offer comments.
 

 

 
 

 not follow up when the student falters.
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P R O F I C I E N T

While the teacher may use some low-level questions, 
he poses questions designed to promote student think-
ing and understanding. The teacher creates a genuine 
discussion among students, providing adequate time 
for students to respond and stepping aside when do-
ing so is appropriate. The teacher challenges students 
to justify their thinking and successfully engages most 
students in the discussion, employing a range of strate-
gies to ensure that most students are heard.

 
 inviting students to think and/or offer multiple  
 possible answers.

 
 without ongoing mediation by teacher.

 
 who don’t initially volunteer. 

 
 reasoning, and most attempt to do so.

 
 the colonists had not prevailed in the American war  
 for independence?”

 
 

 contribute to ________?”
 

 
 student to write a brief response and then share it  

 
 ideas to the entire class.

 
 
 

 the text and to explain their thinking to a neighbor.

D I S T I N G U I S H E D

The teacher uses a variety or series of questions or 
prompts to challenge students cognitively, advance 
high-level thinking and discourse, and promote 
metacognition. Students formulate many questions, 
initiate topics, challenge one another’s thinking, and 
make unsolicited contributions. Students themselves 
ensure that all voices are heard in the discussion.

 
 to questions in order to deepen student  
 understanding.

 
 during a discussion and challenge one another’s  
 thinking.

 
 discussion.

 
 this answer?”
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3c  E N G A G I N G  S T U D E N T S  I N  L E A R N I N G

U N S A T I S F A C T O R Y

The learning tasks/activities, materials, and resources 
are poorly aligned with the instructional outcomes, or 
require only rote responses, with only one approach 
possible. The groupings of students are unsuitable to 
the activities. The lesson has no clearly defined struc-
ture, or the pace of the lesson is too slow or rushed.

 
 only recall or have a single correct response or  
 method.

 
 lesson and/or the students.

 
 group, small groups) when variety would promote  
 more student engagement.

 
 

 for them.
 

 words from the board.
 

 
 assignment; the teacher moves on in the lesson.

B A S I C

The learning tasks and activities are partially aligned 
with the instructional outcomes but require only 
minimal thinking by students and little opportuni-
ty for them to explain their thinking, allowing most 
students to be passive or merely compliant. The 
groupings of students are moderately suitable to the 
activities. The lesson has a recognizable structure; 
however, the pacing of the lesson may not provide 
students the time needed to be intellectually en-
gaged or may be so slow that many students have a 
considerable amount of “downtime.”

 
 lesson.

 
 and those requiring recall.

 
 passive; the learning consists primarily of facts  
 or procedures. 

 
 to the lesson objectives.

 
 student thinking or ask students to explain  
 their thinking.

 
 parts but rushed or dragging in others.

 
 appropriate to the activities.

 
 

 
 an established procedure.

 
 to the lesson.

 
 

 all students are able to complete it.
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P R O F I C I E N T

The learning tasks and activities are fully aligned with 
the instructional outcomes and are designed to chal-
lenge student thinking, inviting students to make their 
thinking visible. This technique results in active intel-
lectual engagement by most students with important 
and challenging content and with teacher scaffolding 
to support that engagement. The groupings of students 
are suitable to the activities. The lesson has a clearly 
defined structure, and the pacing of the lesson is ap-
propriate, providing most students the time needed to 
be intellectually engaged.

 
 the lesson.

 
 responses or approaches and/or encourage  
 higher-order thinking.

 
 as part of completing tasks.

 
 goals and require intellectual engagement,  
 as appropriate.

 
 time needed to be intellectually engaged.

 
 the lesson activities.

 
 

 
 

 allowed for the direct election of presidents and to  
 explain their reasoning.

 
 

 from each table.
 

 
 materials.

D I S T I N G U I S H E D

challenging content through well-designed learning 
tasks and activities that require complex thinking 
by students. The teacher provides suitable scaffold-
ing and challenges students to explain their thinking. 
There is evidence of some student initiation of inquiry 
and student contributions to the exploration of im-
portant content; students may serve as resources for 
one another. The lesson has a clearly defined struc-
ture, and the pacing of the lesson provides students 
the time needed not only to intellectually engage with 
and reflect upon their learning but also to consolidate 
their understanding.

 
 in the lesson.

 
 thinking and explanations of their thinking.

 
 by (1) modifying a learning task to make it more 
 meaningful or relevant to their needs,  
 (2) suggesting modifications to the grouping  
 patterns used, and/or (3) suggesting  
 modifications or additions to the materials  
 being used.

 
 closure on the lesson to consolidate their  
 understanding.

 

 
 

 would be most suitable to solve a math problem.
 

 small groups to complete another section of the  

 
 materials.
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3d  U S I N G  A S S E S S M E N T  I N  I N S T R U C T I O N

U N S A T I S F A C T O R Y

Students do not appear to be aware of the assess-
ment criteria, and there is little or no monitoring of 
student learning; feedback is absent or of poor quality. 
Students do not engage in self- or peer assessment.

 
 work looks like.

 
 students understand the lesson.

 
 directed to only one student. 

 
 own or classmates’ work.

 
 be graded?” 

 
 problem?” but receives no information from the  
 teacher.

 
 without checking for understanding.

 
 

 grade; when students ask how he arrived at the  
 

B A S I C

Students appear to be only partially aware of the as-
sessment criteria, and the teacher monitors student 

-
sessments are rarely used to diagnose evidence of 
learning. Feedback to students is general, and few 
students assess their own work.

 
 understand how their work will be evaluated.

 
 single method, or without eliciting evidence of  
 understanding from students.

 
 toward future improvement of work.

 
 students in self- or peer assessment.

 
 

 
 

 whether other students understand the concept.
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P R O F I C I E N T

Students appear to be aware of the assessment cri-
teria, and the teacher monitors student learning for 

regularly used to diagnose evidence of learning. Teacher 
feedback to groups of students is accurate and specif-
ic; some students engage in self-assessment.

 
 work clear to students.

 
 understanding. 

 
 make improvements; most of them do so. 

 
 at least for groups of students.

 

 
 to elicit evidence of student understanding. 

 to correct their errors; most of them engage in  
 this task.

D I S T I N G U I S H E D

Assessment is fully integrated into instruction, 
through extensive use of formative assessment. 
Students appear to be aware of, and there is some 
evidence that they have contributed to, the assess-

regularly to diagnose evidence of learning by indi-
vidual students. A variety of forms of feedback, from 
both teacher and peers, is accurate and specific and 
advances learning. Students self-assess and monitor 
their own progress. The teacher successfully differ-
entiates instruction to address individual students’ 
misunderstandings.

 
 the characteristics of high-quality work, and  
 there is evidence that students have helped  
 establish the evaluation criteria.

 
 the class; monitoring of student understanding  
 is sophisticated and continuous and makes use  
 of strategies to elicit information about individual  
 student understanding. 

 
 on their own initiative or as a result of tasks set  
 by the teacher.

 
 including students; it is specific and focused on  
 improvement.

 
 

 themselves helped develop them.
 

 
 elicit evidence of individual student understanding.

 
 their work.

 
 the writing rubric and confer with the teacher  
 about how it could be improved.
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4a  R E F L E C T I N G  O N  T E A C H I N G

U N S A T I S F A C T O R Y

The teacher does not know whether a lesson was ef-
fective or achieved its instructional outcomes, or the 
teacher profoundly misjudges the success of a lesson. 
The teacher has no suggestions for how a lesson could 
be improved.

 
 incorrect conclusions about its effectiveness.

 
 improvement.

 

 

B A S I C

The teacher has a generally accurate impression 
of a lesson’s effectiveness and the extent to which  
instructional outcomes were met. The teacher makes 
general suggestions about how a lesson could  
be improved.

 
 not instructional practices were effective.

 
 future instruction.
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P R O F I C I E N T

The teacher makes an accurate assessment of a 
lesson’s effectiveness and the extent to which it 
achieved its instructional outcomes and can cite 
general references to support the judgment. The 
teacher makes a few specific suggestions of what 
could be tried another time the lesson is taught.

 
 effectiveness of instructional activities used. 

 
 lesson might be improved.

 
 of engagement of the students.”

 
 lesson improvements.

D I S T I N G U I S H E D

The teacher makes a thoughtful and accurate as-
sessment of a lesson’s effectiveness and the extent 
to which it achieved its instructional outcomes, cit-
ing many specific examples from the lesson and 
weighing the relative strengths of each. Drawing on 
an extensive repertoire of skills, the teacher offers 
specific alternative actions, complete with the prob-
able success of different courses of action.

 
 thoughtful and includes specific indicators  
 of effectiveness.

 
 an extensive repertoire.

 
 

 at the back table performed.”
 

 considers strategies for grouping students  
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4b  M A I N TA I N I N G  A C C U R AT E  R E C O R D S

U N S A T I S F A C T O R Y

The teacher’s system for maintaining information 
on student completion of assignments and student 
progress in learning is nonexistent or in disarray. The 
teacher’s records for noninstructional activities are in 
disarray, the result being errors and confusion.

 
 noninstructional records.

 
 incorrect or confusing information.

 

 
 

 students would have scored.”
 

 
 permission slips.

B A S I C

The teacher’s system for maintaining information 
on student completion of assignments and student 
progress in learning is rudimentary and only partially 
effective. The teacher’s records for noninstructional 
activities are adequate but inefficient and, unless given 
frequent oversight by the teacher, prone to errors.

 
 student work completion. However, it may be  
 out of date or may not permit students to access  
 the information.

 
 progress is cumbersome to use.

 
 not all, noninstructional information, and it may  
 contain some errors.

 
 

 
 how the kids are doing; I should put them into the  
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P R O F I C I E N T

The teacher’s system for maintaining information on 
student completion of assignments, student progress in 
learning, and noninstructional records is fully effective.

 
 student work is efficient and effective; students  
 have access to information about completed  
 and/or missing assignments.

 
 for recording student attainment of learning goals;  
 students are able to see how they’re progressing.

 
 noninstructional information is both efficient  
 and effective.

 
 

 assignments.
 

 toward learning goals.
 

 which students have paid for their school pictures.

D I S T I N G U I S H E D

The teacher’s system for maintaining information on 
student completion of assignments, student prog-
ress in learning, and noninstructional records is 
fully effective. Students contribute information and 
participate in maintaining the records.

 
 indicating completed and outstanding work  
 assignments.

 
 indicating their own progress in learning.

 
 noninstructional records for the class.

 
 of current and missing assignments for the team.

 
 

 can explain how the documents indicate her  
 progress toward learning goals.

 
 

 to the database.
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4c  C O M M U N I C AT I N G  W I T H  F A M I L I E S

U N S A T I S F A C T O R Y

The teacher provides little information about the 
instructional program to families; the teacher’s com-
munication about students’ progress is minimal. The 
teacher does not respond, or responds insensitively, 
to parental concerns.

 
 program is available to parents.

 
 communication.

 
 working on at school.”

 
 

 card comes out.”
 

 schoolwork come home.”

B A S I C

The teacher makes sporadic attempts to communi-
cate with families about the instructional program and 
about the progress of individual students but does not 
attempt to engage families in the instructional pro-
gram. Moreover, the communication that does take 
place may not be culturally sensitive to those families.

 
 instructional program are sent home.

 
 information about the instructional program.

 
 gradebook but does little else to inform families  
 about student progress.

 
 inappropriate to families’ cultural norms.

 
 

 
 

 
 or guardian signature.
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P R O F I C I E N T

The teacher provides frequent and appropriate infor-
mation to families about the instructional program 
and conveys information about individual student 
progress in a culturally sensitive manner. The teach-
er makes some attempts to engage families in the  
instructional program.

 
 instructional program available.

 
 about student progress.

 
 engage families successfully and appropriately in  
 their children’s learning.

 
 appropriate to families’ cultural norms.

 
 

 
 which is sent home for each student.

 
 

D I S T I N G U I S H E D

The teacher communicates frequently with fami-
lies in a culturally sensitive manner, with students 
contributing to the communication. The teacher 
responds to family concerns with professional and 
cultural sensitivity. The teacher’s efforts to engage 
families in the instructional program are frequent 
and successful.

 
 their families about the instructional program.

 
 individual learning progress and frequently share  
 this information with families.

 
 projects designed to engage families in the  
 learning process.

 
 sensitive to families’ cultural norms.

 

 
 

 
 use of plastics.
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4d  PA R T I C I PAT I N G  I N  T H E  P R O F E S S I O N A L  C O M M U N I T Y

U N S A T I S F A C T O R Y

The teacher’s relationships with colleagues are  
negative or self-serving. The teacher avoids partici-
pation in a professional culture of inquiry, resisting 
opportunities to become involved. The teacher avoids 
becoming involved in school events or school and  
district projects.

 
 characterized by negativity or combativeness.

 
 activities promoting professional inquiry.

 
 and district and community projects.

 
 

 
 after the dismissal bell.

 
 

 

B A S I C

The teacher maintains cordial relationships with col-
leagues to fulfill duties that the school or district 
requires. The teacher participates in the school’s cul-
ture of professional inquiry when invited to do so. The 
teacher participates in school events and school and 
district projects when specifically asked.

 
 with colleagues.

 
 related to professional inquiry.

 
 school activities, as well as district and  
 community projects.

 
 instructional materials with his grade partners.

 

 
 

 to chaperone the dance.”
 
 

 principal.
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P R O F I C I E N T

The teacher’s relationships with colleagues are char-
acterized by mutual support and cooperation; the 
teacher actively participates in a culture of profes-
sional inquiry. The teacher volunteers to participate 
in school events and in school and district projects, 
making a substantial contribution.

 
 relationships with colleagues.

 
 related to professional inquiry.

 
 in school events and school district and  
 community projects.

 
 

 team has been focusing on instructional strategies  
 during its meetings.

 
 courses online and to share his learning with  
 colleagues.

 
 

 
 during the district social studies review and brings  

 
 course writing team.

D I S T I N G U I S H E D

The teacher’s relationships with colleagues are 
characterized by mutual support and coopera-
tion, with the teacher taking initiative in assuming 
leadership among the faculty. The teacher takes 
a leadership role in promoting a culture of profes-
sional inquiry. The teacher volunteers to participate 
in school events and district projects, making a sub-
stantial contribution and assuming a leadership role 
in at least one aspect of school or district life.

 
 activities related to professional inquiry.

 
 events that positively impact school life.

 
 significant district and community projects.

 
 

 
 

 the group can focus on topics that will enhance  
 their skills.

 
 

 
 and involves healthcare and nutrition specialists  
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4e  

U N S A T I S F A C T O R Y

The teacher engages in no professional development 
activities to enhance knowledge or skill. The teacher 
resists feedback on teaching performance from either 
supervisors or more experienced colleagues. The teach-
er makes no effort to share knowledge with others or to 
assume professional responsibilities.

 
 enhance knowledge or skill.

 
 performance with supervisors or colleagues. 

 
 organizations or attend conferences.

 
 

 
 

 
 

 feedback form.
 
 

 

B A S I C

The teacher participates to a limited extent in profes-
sional activities when they are convenient. The teacher 
engages in a limited way with colleagues and super-
visors in professional conversation about practice, 
including some feedback on teaching performance. 
The teacher finds limited ways to assist other teach-
ers and contribute to the profession.

 
 when they are required or provided by the district.

 
 supervisors and colleagues.

 
 professional organizations.

 
 

 make much use of the materials received.
 

 

 
 

 
 worth much of her time.
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P R O F I C I E N T

The teacher seeks out opportunities for profes-
sional development to enhance content knowledge 
and pedagogical skill. The teacher actively engages 
with colleagues and supervisors in professional con-
versation about practice, including feedback about 
practice. The teacher participates actively in assist-
ing other educators and looks for ways to contribute 
to the profession.

 
 continued professional development.

 
 into the classroom for the purposes of gaining  
 insight from their feedback.

 
 designed to contribute to the profession.

 
 

 

 
 

 
 

D I S T I N G U I S H E D

The teacher seeks out opportunities for professional 
development and makes a systematic effort to con-
duct action research. The teacher solicits feedback 
on practice from both supervisors and colleagues. 
The teacher initiates important activities to contrib-
ute to the profession.

 
 continued professional development, including  
 initiating action research.

 
 supervisors and colleagues.

 
 professional organizations in order to contribute to  
 the profession.

 
 

 
 improve her own instruction.

 
 

 
 his progress.
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4f  S H O W I N G  P R O F E S S I O N A L I S M

U N S A T I S F A C T O R Y

The teacher displays dishonesty in interactions with 
colleagues, students, and the public. The teacher 
is not alert to students’ needs and contributes to 
school practices that result in some students being 
ill served by the school. The teacher makes decisions 
and recommendations that are based on self-serving  
interests. The teacher does not comply with school 
and district regulations.

 
 self-serving.

 
 

 his colleagues.
 

 neediest students arrive at school an hour  
 

 
 

 
 

 
 coverage responsibilities.

 
 samples in their district cumulative folders; it is  

 
 summer break. 

B A S I C

The teacher is honest in interactions with colleagues, 
students, and the public. The teacher’s attempts to 
serve students are inconsistent, and unknowingly con-
tribute to some students being ill served by the school. 
The teacher’s decisions and recommendations are 
based on limited though genuinely professional consid-
erations. The teacher must be reminded by supervisors 
about complying with school and district regulations.

 
 inconsistent in addressing them.

 
 practices result in poor conditions for students.

 
 a limited basis.

 
 

 then I believe her.”
 
 

 
 and so decides against it.

 
 class and sends a quick email to the counselor.  

 
 problem has been taken care of.
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P R O F I C I E N T

The teacher displays high standards of honesty, 
integrity, and confidentiality in interactions with 
colleagues, students, and the public. The teacher is 
active in serving students, working to ensure that all 
students receive a fair opportunity to succeed. The 
teacher maintains an open mind in team or depart-
mental decision making. The teacher complies fully 
with school and district regulations.

 
 high standards of integrity.

 
 opportunities for student success.

 
 departmental decision making.

 
 district regulations.

 
 

 
 teacher forms a dance club at her high school to  
 meet the high interest level of her students who  
 cannot afford lessons. 

 
 

 therapist to do a few sessions in her classroom and  
 provide feedback on further steps.

 
 

 
 the discussion.”

 
 

 of her courses.

D I S T I N G U I S H E D

The teacher can be counted on to hold the highest 
standards of honesty, integrity, and confidential-
ity and takes a leadership role with colleagues. The 
teacher is highly proactive in serving students, seek-
ing out resources when needed. The teacher makes 
a concerted effort to challenge negative attitudes 
or practices to ensure that all students, particularly 
those traditionally underserved, are honored in the 
school. The teacher takes a leadership role in team 
or departmental decision making and helps ensure 
that such decisions are based on the highest pro-
fessional standards. The teacher complies fully with 
school and district regulations, taking a leadership 
role with colleagues.

 
 honesty, integrity, and confidentiality.

 
 opportunities are available for all students to  
 be successful.

 
 departmental decision making.

 
 district regulations.

 
 

 
 be relied on for expert advice and complete discretion.

 
 

 student athletes to come in and work with his  
 

 sessions.
 

 
 disparaging comments about some disadvantaged  
 students.

 
 

 seeking new instructional strategies and resources  
 for them to discuss.

 
 

 that she will be able to assist her colleagues with  
 its implementation.
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